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	school context 

	Number of pupils on roll
	909
Girls 51% (456)

Boys 49% (453)
	Number of pupils eligible for pupil premium
	102 (11%)
	Number of pupils with a statement of special educational needs (SEN) or an education, health and care (EHC) plan
	EHCP: 48 (5%)
SEND Support (K): 136 (15%)

	Percentage of pupils with English as an additional language (EAL)
	92% (818)
	Most recent Ofsted grade
	Outstanding
	Staffing stability (average service) 
	Leadership Team:  12 years

Teaching Team; 10 years

The Support Staff Team; 11.6 Years

The SEND and Welfare Team, between 2.8 and 4.9

	Attainment Outcomes at end of Key Stage 2 (EXS/GDS)
	RWM: 78.1/27.2%
Reading: 80.9/44.3%

Writing: 83.9/30.7%

Maths: 87/45.2%

GPS: 84.3/42.6%
	Attainment Outcomes at end of EYFS
	GLD: 77.5%
Achieving all ELG’s: 77.5%

ATPS: 14.6
	Pupil achievement by end of KS2 by characteristic (e.g., disadvantaged pupils, EAL, gender)

(RWM EXS/GDS)
	Girls: 85.7/31.7%

Boys: 68.6/21.6%
FSM: 62.5/12.5%

EHCP: 14.3%

SEND Support: 42.9%

EAL: 78.9/28.4%

EMA: 78.2/28.2%

	Key Ofsted actions from last report
	No listed areas for action
	Persistent absence
	19%
	Overall absence
	Authorized: 4.1%
Unauthorized: 1.6%

	Key areas to improve / Key performance indicators for the next 3 years

	· How do we continue to build the capacity to meet the increasing percentage of children with SEND needs?

· How do we continue to build our successful support for children arriving in our school in years 3 upwards to ensure their outcomes are in line with their peers?

· What is the quality of our provision like for science?

· What is the quality of our provision like for Pakistani Children?

· What is the quality of our provision like for boys?

· How will we ensure that our work on a more responsive writing pedagogy encompasses blended approaches which impact on both Reading and GPS outcomes?

	Key staffing areas of issue (e.g. temporary posts, staff receiving support)
	· Reducing agency cover costs
· SEND Practitioner Team – reducing supply agency while maintain capacity/ability to support number of children.
· SEND Team – improving retention

· UPS Accountability

	Budget information (e.g., free reserves, in-year surplus or deficit, 3-year projections)
	 Projected end of year balance (2026) £358,099 (as at 28th February 2026)




	OBJECTIVES FOR 2026/2029

	Objective 1


	To restructure our current SEND Practitioner Team, ensuring its sustainability and impact on children’s outcomes

	Objective 2


	To reduce the pressure placed on our budget by agency supply cover costs

	Objective 3


	To ensure facilities and learning environments enable both adults and children to become, “The best versions of ourselves”

	Objective 4


	To review the research and analysis published in “Strong Foundations in the first years of school” (2024) and critically compare this against our current EYFS provision

	Objective 5
	Conduct an in-depth Curriculum Review

	Objective 6
	Respond to, “The White Paper” ("Every child achieving and thriving”, 2026) Aligning school strategies with increased inclusivity, new Individual Support Plans (ISPs) for SEND, and mandatory school trust collaboration.


	OBJECTIVE 1:   To restructure our current SEND Practitioner Team, ensuring its sustainability and impact on children’s outcomes

	ACTION
	TASKS AND TIMESCALE
	PERSONS RESPONSIBLE
	BUDGET/RESOURCE IMPLICATIONS
	MONITORING (WHO BY AND HOW OFTEN) 
	SUCCESS CRITERIA
	SEF REFERENCE

	Using the, “NIPA Beyond” Model to redesign and restructure the use of the, “Haven” learning space 
· Introducing recognized practices for how the space is to be used to ensure it is not excluding pupils.
	· “The Haven”

Physical Layout and Zoning:
Effective KS2 intervention spaces utilize "zoning" to help children understand the purpose of different areas, which reduces anxiety and builds independence. 

Distinct Learning Zones: 
Divide the room into dedicated areas for individual focused work, collaborative group activities, and a quiet retreat.

Sensory and Environmental Design:
Calm Aesthetics: Use a "less is more" approach for wall displays to prevent visual overload. Stick to natural, neutral colour palettes (soft blues, greens, or earth tones) 

Quiet Retreats: 
Include a "calm-down corner" or "quiet pod" equipped with soft furnishings, weighted blankets, and noise-cancelling headphones for pupils who become overwhelmed.

Predictable Layouts: 
Ensure resources have fixed locations to reduce the cognitive load of finding materials.

Scheduling of the area to ensure optimal use of the space ensuring the greatest number of interventions can take place.


	Laura Ciobanu
SLT
	Resources and furniture
Screens 6 x 140 = £840
Rugs 2 x 150 = £300
Pillows/beanbags approx. £150
Blankets 3 x 35 = £105
Noise cancelling headphones/ Ear defenders 3 pack £47

£1442

Staffing
£30694.48 x 3 = £92083
£92083*
Currently we have 39 LSAs (Incl. 3 apprentices, not including TD HS NH SJ, SEN Team and HLTAs) with a total projected cost in 2026/27 £1,013,778 
	Laura Ciobanu

SLT
(Half Termly)
	Redesigned intervention space for Key Stage 2 (KS2) children with Special Educational Needs and Disabilities (SEND) 
Restructuring of team, as based on NIPA Model, saves £60,000 over a three-year period

Total staffing numbers (59.49) are more aligned to LBR average, 25.13

The improvement of Interventions maintains the outstanding three-year upwards trend in end of KS2 outcomes for SEND Support children achieving expected standards across RWM: 

2023: 0%

2024:20.2%

2025: 33.7%

Staffing Structure is more aligned to 40% predicted cut in funding over these next three years, ensuring sustainability and reducing budgetary pressures.
	Theme Two:  

The Environment 
Theme Four:  

Organization and Classroom Climate 
Theme Six:  

Continue to Learn new ways of realizing visions
Theme 7:  

Ensure earlier and more effective identification of children requiring IEPS with a greater emphasis on the class teacher taking responsibility for their provision and progress



	OBJECTIVE 2:    To reduce the pressure placed on our budget by agency supply cover costs


	ACTION
	TASKS AND TIMESCALE
	PERSONS RESPONSIBLE
	BUDGET/RESOURCE IMPLICATIONS
	MONITORING (WHO BY AND HOW OFTEN)
 
	SUCCESS CRITERIA
	SEF REFERENCE

	Achieving Objective 1: To restructure our current SEND Practitioner Team, ensuring its sustainability and impact on children’s outcomes

	Using NIPA Model, achieve Objective 1 could potentially reduce SEND Support Agency Costs by £55,000/year. 
Cost is predicted to rise by £102,957 which would mean this team is not sustainable after 4 years. Therefore, action is essential
	SLT

	SEND Practitioner expenditure could escalate from £948,284 to £1.4 Million, this proposed work targets a reduction of £57,965 over next three years
Average funding per pupil is reducing by 40% (£10,106 to £6,304)


	SLT
(Half Termly)


	Structure of the team and interventions must align to funding
	Theme Six:  

Continue to Learn new ways of realizing visions


	Improved utilization of current team – more time in class for those teachers not full-time teaching

	
	SLT
	Increasing in class time of these teacher by 10 hours per week
Experience Level: Teachers on the higher end of the pay scale or working in London regions command higher daily rates (approx. £232–£268+) 
4.8 hours per day is the figure for direct classroom instruction.
10 hours a week would reduce on average 2 days of supply cover / week

= £464 - £536 savings range on weeks where we can increase cover (10 hours) by improved utilization of current team

	SLT

(Half Termly)


	= £464 - £536 savings range on weeks where we can increase cover (10 hours) by improved utilization of current team
Improved utilization of current team – more time in class for those teachers not full-time teaching – ensures that children’s experiences during moments of cover are lead and delivered by highly experienced teachers.


	Theme Six:  

Continue to Learn new ways of realizing visions



	OBJECTIVE 3:    To ensure facilities and learning environments enable both adults and children to become, “The best versions of ourselves”

	ACTION
	TASKS AND TIMESCALE
	PERSONS RESPONSIBLE
	BUDGET/RESOURCE IMPLICATIONS
	MONITORING (WHO BY AND HOW OFTEN)
	SUCCESS CRITERIA
	SEF REFERENCE

	Deliver our, “Three Year Site Plan”

Aligned with schedule of works in our Estates Management Plan


	See Site Plan and its “RAG Rated” Schedule of works


	SLT

Site Team
	See Site Plan and its “£££ Rated” Schedule of works

Linked to Estate Maintenance Plan

	SLT

Site Team
(Half Termly)
	· Learning environments more conducive to better teaching & learning.
· Constant maintenance will be more cost effective in the long run than allowing complete deterioration. Leads to a reduction in repair costs

· Reduces distractions.

· Increases focus and time on task.

· Helps pupils organise their thinking.

· Makes resources accessible and purposeful.

· Higher engagement levels.

· Improved attainment and progress.

· Stronger independent learning habits.

A calm, organised space allows cognitive energy to go into learning rather than processing clutter.
	Theme Two:  

The Environment 

Theme Four:  

Organization and Classroom Climate 



	Better Outdoor Play
Spaces


	Children want bigger, safer playgrounds, more exciting equipment (climbing frames, slides, swings, trampolines, grassy areas)

-
Improve the physical space both indoors and outdoors 
-
Improving child/adult playtime engagement through structured activities led by adults. 

-
Implementation of the PINS Programme 


	SLT

Site Team


	Strategic use of funding raised for this project. 
Brig £15108

Pagoda repairs £1000

Strategic use of Sports Premium – Specifics – climbing activities cost
Will we be using Sports Premium in future years?


	SLT

Site Team

(Termly)
	We address mentioned issues like uncomfortable chairs, hot classrooms, messy toilets, 
perceptions of low playground safety. (Child Voice)

More Freedom & Choosing Time: Especially younger children want longer free play/choosing time. (Child Voice)

Friendships & Feeling Heard: children want more help sorting arguments, buddy systems, more adults available to listen to their concerns. (Child Voice)

Facilities and learning environments enable both adults and children to become, “The best versions of ourselves”

	Theme Two:  

The Environment 



	OBJECTIVE 4:    To review the research and analysis published in “Strong Foundations in the first years of school” (2024) and critically compare this against our current EYFS provision

	ACTION
	TASKS AND TIMESCALE
	PERSONS RESPONSIBLE
	BUDGET/RESOURCE IMPLICATIONS
	MONITORING (WHO BY AND HOW OFTEN)
	SUCCESS CRITERIA
	SEF REFERENCE

	To review the research and analysis published in “Strong Foundations in the first years of school” (2024) and critically compare this against our current EYFS provision


To systematically review and evaluate our EYFS provision against the research and recommendations outlined in “Strong Foundations in the First Years of School” (2024) in order to inform strategic improvement.
	Curriculum Clarity: to explicitly define the foundational knowledge and skills children need in Reception and Key Stage 1.

Mastering: The curriculum is focused on mastering core knowledge

Assessment: Assessment identifies gaps in knowledge quickly, teachers provide timely intervention.

Teaching Methods: Whole class and adult directed moments ensure teaching embeds deliberate practice and consolidation, particularly in early reading and mathematics.

Behaviour and Attitude Issues: We consistently instill the essential behaviors for learning. 

High-Quality Interaction: Strengthen adult interactions to enhance communication, language, and social-emotional development.

Tailored Approach: Ensure the curriculum is adapted to meet the diverse needs of children, particularly those with lower starting point
	EY Phase Leader

SLT
	Dedicated SLT meetings - time

Phase leader meetings – time


	EY Phase Leader

SLT

(Half Termly)


	We protect and sustain our pedagogies and Relational Approaches which underpin our practices while balancing a need to address the analysis delivered through the Strong Foundations research and review.

Children’s outcomes in all 17 areas of the EYFS are at least “Strong” with aspirations to indicate “Exceptional” outcomes - especially EAL, EMA children

We sustain outstanding outcomes for our disadvantaged children

We reduce the existing significant gender gaps


	Theme Six:  

Continue to Learn new ways of realizing visions

Theme Three:   

A deep analysis of pupil outcomes at the end of each key stage has identified groups that are underperforming. The Pakistani, Indian and Bangladeshi boys are currently not achieving as well as the girls in the school.



	OBJECTIVE 5:    Conduct an in-depth Curriculum Review

	ACTION
	TASKS AND TIMESCALE
	PERSONS RESPONSIBLE
	BUDGET/RESOURCE IMPLICATIONS
	MONITORING (WHO BY AND HOW OFTEN)

 
	SUCCESS CRITERIA
	SEF REFERENCE

	Review the “Key Questions Leaders need to review to ensure we maintain and improve outcomes for our children” - identified through our “Birds Eye” analysis of our ASR
	The Key Questions:

How do we continue to build the capacity to meet the increasing percentage of children with SEND needs?

How do we continue to build our successful support for children arriving in our school in years 3 upwards to ensure their outcomes are in line with their peers?

What is the quality of our provision like for science?

What is the quality of our provision like for Pakistani Children?

What is the quality of our provision like for boys?

How will we ensure that our work on a more responsive writing pedagogy encompasses blended approaches which impact on both Reading and GPS outcomes?


	SLT
Phase leaders
	Dedicated SLT meetings - time
Phase leader meetings – time
Linked to Pupil Premium Plan:
Coaching elements of our programme: £24,998

Lesson Study Elements of our programme: £10,187

Support for teacher delivery: £9,846

Budgeted cost: £45,031

UPS Evidenced based work

Budgeted cost: £77,817

Budgeted costs cover: 

Lesson study cycles between UPS Teachers (14)

Increased levels of moderation and progress reviews between Teachers and Leaders

CPD funding: National Professional Qualifications (NPQs) in EY and Mathematics, to improve classroom pedagogy.

Cover costs: Providing cover time for teachers to engage in coaching, mentoring, lesson Study or training, allowing them to improve their skills.


	SLT

Phase leaders
(Half Termly)


	Each of these areas are reviewed and children’s outcomes are sustained or improved
Teachers and Leaders develop increased levels of professional capital, therefore better positioned to meet the needs of identified groups of children to ensure all children sustain and improve their levels of progress and attainment


	Theme Six:  

Continue to Learn new ways of realizing visions

Theme Three:   

A deep analysis of pupil outcomes at the end of each key stage has identified groups that are underperforming. The Pakistani, Indian and Bangladeshi boys are currently not achieving as well as the girls in the school.



	Writing – To embed a clearer structure (pedagogy) for the teaching of writing across the school which sustains and improves children’s progress and attainment

Clearer structures in place for the Teaching of Writing

Moderation of writing happens consistently and regularly across all phases
	Research pedagogies and approaches

Built into Monday and Tuesday Directed Hours Team Planning and Moderation expectations


	SLT

English Leaders

Phase leaders
	This will need to be planned into 2025/26/27/28/29 professional development budget


	SLT

English Leaders

Phase leaders

Through our annual review structures:

· Learning walks

· Assessment Reviews
· Performance management
	All staff can clearly and concisely explain the school’s pedagogy and approaches towards the teaching of writing

Structures and expectations embedded into practice

Moderation practices ensure accountability towards embedding clearer structures and expectations
	Theme Six:  

Continue to Learn new ways of realizing visions

Theme Three:   

A deep analysis of pupil outcomes at the end of each key stage has identified groups that are underperforming. The Pakistani, Indian and Bangladeshi boys are currently not achieving as well as the girls in the school.



	Subject Leadership and Coordination – defining and adjusting responsibilities and expectations

	Review with each subject leader – career development needs.

Ensure new leaders have clear visions and implementation plans

Document the appropriate and available CPD choices – communicate a wider definition of professional development.

Negotiate a match between CPD and the leaders.

Review impacts


	SLT


	CPD costs
TLR costs
	
	Subject Leaders have new clearly defined expectations, matched with appropriate TLR points for responsibilities

The Subject Coordinator role provides opportunities for progression for teachers following there ECF


	Theme Six:  

Continue to Learn new ways of realizing visions



	Developing a clear Curriculum Vison
	Strategic "Intent" Phase: Defining the Story

Establish a unique narrative that explains our specific context, priorities, and how the curriculum addresses pupil needs.

Audit for Breadth and Inclusion: Evaluate current subjects against the new mandate to shift from "narrow to broad," ensuring parity for arts, drama, and design alongside the academic core.

Map Oracy and Literacy: Integrate the new national oracy framework as a core pillar from Early Years through Key Stage 2 to ensure pupils are confident, fluent speakers.

Incorporate Universal Inclusion: Embed a "Universal Offer" into the vision where high-quality, adaptive teaching is the baseline for all learners, particularly those with SEND. 

Operational "Implementation" Phase: Building the Framework

Design for Coherent Sequencing: Work with subject leads to define exactly what pupils should know and be able to do by the end of each term, year group, and key stage.

Integrate Digital Individual Support Plans (ISPs): Ensure the curriculum vision includes the operational delivery of digital ISPs for every child with identified SEND, making support legally transparent.

Embed an Enrichment Entitlement: Design a "core enrichment programme" into the school day (not as optional extras) that includes civic engagement, arts, and outdoor activities.

Nurture Subject-Specific Expertise: Create time for subject-specific professional development so leads can keep pace with disciplinary developments. 
Evaluation "Impact" Phase: Sustaining the Vision

Review through "Classroom Consultation": Regularly engage with teachers and pupils to gather feedback on the realities of delivering the curriculum and address any obstacles to learning.

Monitor "Belonging and Engagement": Set up systems to track pupil belonging as a key metric of curriculum success, as this will be a baseline expectation by 2029.

Prepare for "Report Card" Accountability: Align evidence gathering with the new Ofsted Report Card system, which replaces single-word grades with a 5-point scale from "Exceptional" to "Urgent improvement".

Audit Staff Wellbeing: Formalize a staff wellbeing assessment to ensure the new curriculum vision does not create an unmanageable workload.
	· Reduction in variation across subjects evidenced in monitoring.

· Curriculum documentation completed and quality assured by set deadline.


	Theme Six:  

Continue to Learn new ways of realizing visions

Theme Three:   

A deep analysis of pupil outcomes at the end of each key stage has identified groups that are underperforming. The Pakistani, Indian and Bangladeshi boys are currently not achieving as well as the girls in the school

	Review process of continuous professional development for all staff

School Leaders enable all staff to engage in continuous professional development, centered on research led action. 

To enhance the professionalism of its members, both individually and collectively

Co- construct self-improvement for the school, for the children. 


	Design how to move more towards an approach which enables us as professionals to reflect on practice within our own classes, and across the school as a whole, and to consider the deep inter-relationships between:

1.  Aspects of our work

2.  Our successes and achievements.

3. Our professional development needs 

4. Our capacity to sustain and improve 

(Moyse 2020)

Create a structure of distributed, connected formal and informal leaders across the organization
Establish an extended structure that promotes a culture of collective action – “You, me, we, us” are the structure for self-improvement and must   interact, contribute and create the enhanced professional culture for collective thinking and action.


	SLT
	Whole SD budget
£1500 Inset

£5440 SD – but this will include any training that needs renewing too


	SLT

GB

It is essential that we look at aspects of the quality of education we provide and ask the following questions:

· What outcomes have we achieved?

· How well do we meet the needs of our community?

· How good is the education we provide?

· Is the curriculum appropriate for their needs?

· What is our capacity for improvement?

(Moyse, 2020)

“Finding out whether we are improving, not proving we are” 


	Teachers adopting a self-directed learning style, as suggested by Goleman and Boyatzis (2002) as part of a, “Community of Professionals”. 

Self-evaluation is a reflective professional process through which we identify ways forward in developing our own professionalisms, which is best for our children. 

Our approach promotes well-considered innovation. Self-evaluation becomes a forward-looking process, resulting in clear benefits for children.
	Theme Six:  

Continue to Learn new ways of realizing visions



	Review training provision for support staff


	Map the process of support staff CPD.

Share options and encourage colleagues to embrace potential.

Consider options for delivering CPD in creative use of time available.

Match CPD to identified needs.

Deliver programme then review impacts on careers, satisfaction and pupil outcomes


	SLT/GB/Phase Leaders (PL)/ SEND Managers


	Whole SD budget


	SLT/GB/Phase Leaders (PL)/ SEND Managers


	The principles and desired outcomes of our work are equally shared with support staff

We must provide support which enables our Practitioner’s opportunities to increase their own self perceptions and confidence about being effective

We must provide opportunities for our Practitioners to take on additional responsibilities; strengthening their emerging identities.

We must provide guidance and advice on progression in our Practitioner’s careers.

We must ensure our Practitioners avoid feelings of career stagnation linked to a lack of support

(VITALE)


	Theme Six:  

Continue to Learn new ways of realizing visions



	Improve pupil outcomes for boys, reducing the “Gender Gap”. 

Celebrating achievements: wanting more recognition. (Child voice)

The highest levels of academic effectiveness are driven by the highest qualities of teachers own professional development and affective pedagogies. 

Teachers ensure relational pedagogies places an emphasis on the importance of personal encounters and relationships between teachers and children (boys) in the classroom. 


	Review boys’ continued progress and outcomes in GLD, KS1, and end of year 5. Teachers can plan to immediately narrow the gaps in the Autumn Term.

To audit the current provision and outcomes for SEND boys

Audit the curriculum and how engaging it is for boys e.g., how can outdoor learning be incorporated into the curriculum. How can phase leaders/subject leaders support this process further?

Assessment Meeting agenda – boys progress: Teams reflecting on outcomes every week (Monday/Tuesday Planning and Moderation sessions – standing agenda item for these meetings)


	Theme Six:  

Continue to Learn new ways of realizing visions

Theme Three:   

A deep analysis of pupil outcomes at the end of each key stage has identified groups that are underperforming. The Pakistani, Indian and Bangladeshi boys are currently not achieving as well as the girls in the school

	Embed new system for performance management 

Our teachers are better motivated by the desire to be self-directed, and will accomplish goals that they believe in.

(“Theory of the participative Y factor” McGregor, 1960)


	Sam’s People – Online system and tools - 
Review of first year of using SAM People? How has it gone? What have we learnt? Does it provide VFM?

School’s leaders are supported to develop their own skills knowledge and understanding in this self-improving system – this reads as a success criterion not task

	
	Consideration future budget implications – UPS applications 

Move to UPS £6224
Annual cost of SAM People £3024
	SLT

Continually throughout the process and implementation


	The behaviours, skills and knowledge of teachers and leaders in this self-improving system enable us to:

Model how children’s wellbeing and learning is at the heart of all actions

Set the direction for improvement

Ensure wellbeing is central

Create a structure of distributed, connected formal and informal leaders across our organization

Establish an extended structure that promotes a culture of collective action – “You, me, we, us” 

Establish an enhanced professional culture for collective thinking and action.

Grow new Leaders

(Sloman and Fernback, Fullan, 2017)


	Theme Six:  

Continue to Learn new ways of realizing visions




	Objective 6: Respond to, “The White Paper” ("Every child achieving and thriving”, 2026) by aligning school strategies with increased inclusivity, new Individual Support Plans (ISPs) for SEND, and mandatory school trust collaboration.

	ACTION

	TASKS AND TIMESCALE

	MONITORING (WHO BY AND HOW OFTEN)

	Legal and Strategic Actions for Governing Bodies:

•Strengthening Governance & Accountability: Boards are tasked with increasing scrutiny of pupil movements, off-rolling, and, in particular, using disaggregated data to monitor exclusions.

•Ensuring Compliance & Policy Review: Boards must review school policies to ensure they align with new "trust standards" regarding community collaboration, inclusion, and value for money.

•Data Protection & AI Compliance: Governing bodies must ensure that any new AI tools (used for EdTech or SEND) comply with data protection regulations and the Public Sector Equality Duty.

Strategic Planning for Trust Growth: Governing bodies must prepare for the expectation that all schools will join or form high-quality multi-academy trusts (MATs), including exploring LA-established trusts.

Workforce Standards: Headteachers will be held to refreshed Headteachers' Standards that reflect updated expectations for leadership and staff retention.

Parental Engagement: A new duty is proposed for governing bodies to have regard to the views of parents and local "Children and Young People's Plans" in their decision-making.

Legal and Operational Actions for Headteachers

•Implementation of Individual Support Plans (ISPs): Headteachers must prepare for the new legal duty to develop, implement, and review digital ISPs for every child with SEND.

•Enhancing Inclusion & Behavior Management: Leaders must adopt a "support first" approach to attendance, reducing reliance on external suspensions and increasing on-site, structured support.

•Documenting Decisions for Accountability: With increased data-driven oversight from the DfE, headteachers must ensure all "managed moves," off-site directions, and suspensions have a "clear, defensible rationale" to avoid legal challenges.

•Parental Engagement & Complaints: Schools are expected to strengthen transparency in complaints procedures, adhering to new minimum standards for parent engagement.


	2025–26: 

Aligning to best practices.

2026–27: 

Preparing for SEND and curriculum reforms.

2028–29:

 Full implementation, with no child moving into the new system before 2029–30.
	· SLT and Governing Body

· Through committee and full board meetings
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Gearies Primary School 


School Improvement Plan – 2026 - 2029





Our School Improvement Plan is essential for transforming our vision into concrete actions, so that: “we act in the best ways we can to support each child to become the best versions of themselves.”





Our Vision





“We act in the best ways we can; to support each child become the best version of themselves.”








We selflessly act in the best interests of our children and families, fostering a culture of community and belonging centred on a complete understanding of our children and our families. We will ensure all children establish a strong, courageous sense of self, so that they become responsible, global citizens for the future. We will be a safe haven for our children; with each child becoming the best version of themselves, prepared for an active and positive role in society.” 








This vision encompasses the holistic development of children, equipping them with skills for life, and preparing them for a rapidly changing world. This vision also empowers staff, crucial for fostering a positive school culture. In the 21st century, collaboration is paramount. Visionary Leadership will foster a collaborative environment among teachers, students, parents, and the community. Working together creates a sense of ownership and shared responsibility for the school’s success.


A clear vision, understood by the school’s community, sets the road map to develop the courage, integrity and kindness needed to ensure we act in the interests of our children and their families, through sincere, honest Professional Love.





Our vison will be most effective when it is both intuitively delivered and internalised by all.  We have clearly defined what this vision actually looks like in real practice and action through our strategy, ethical leadership and moral values and our School Improvement Plan. 
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��Should this be a more general objective to reduce budget pressures with reducing agency costs being one of the actions?


Other actions, 


- review high value contracts such as insurance


- plan expenditure (Estates Management Plan), curriculum spend


- more realistic income and expenditure projections that reflect what is actually happening (PP, Sports Premium)


�This isn’t outdoor – does it need to be?
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